
o

E "l\

\r [ [-r

DATE I

-f rG fo,S 1::i -t

i$."j
Bepublir of tre Pbilip[iredJUN 2 2 20261

Bepsrtment of @bucatfon
CARAGA REGION

SCHOOLS DIVISION OF SIARGAO

DIVI
No.

ON MEMORANDUM
2026

To Assistant Schools Division Superintendent
CID and SGOD Chiefs
Pubiic Schools District Supervisors (PSDSS)

Public Elementary and Secondary School Principals/HTs/SlCs
Private Elementary and Secondary School Principais/ HTs/ SICS
AI Others Concerned

GUIDELINES ON LEARNING CONTINUITY IN EMERGENCIES

1. DepEd Order No. O74, s. 2026, dated June 4, 2026, titled "Guidelines on
I,eaming Continuity in Emergencies." highlights that ensuring continuous learning
is grounded in the principle that an individual's well-being is essential for effective

learning and teaching.

2. The order provide guidelines for teaching and leaming before, during and after
the emergencies at the school level.

4. Immediate wide dissemination and compliance with this memorandum is
desired.
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3. Please refer to the attached DepEd Order for further details. Ai1 School Heads

are hereby directed to develop and implement a process flow in strict compliance
with the provisions of the said Order.

POLICY
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GTNDELIII ES OII LEARITII{G COI| TIITTIITY IN EUERGEITICIES

To: Undersecretaries
Assistant Secretaries
Minister Basic, Higher, and Technical Education BARMM
Bureau and Service Directors
Regional Directors
Schools Division Sup€rintendents
Public and Private Elementary and Secondary School Heads
State/ t ocal Universities and Colleges
All Others Concerned

i. The Department of Education {DepEd} issues the enclosed Gutdclinc! on
Lceralag CoatfaUty la Eucrgcncler, which emphasize that learning continuity is
arrchore.J 1;n the belief that well-being is critical to an individual's capacit-v to learn
and teach.

2. This Order shall provide guidelines for teaching and learning before. during'
and after emergencies at the school level. lt shall support school heads in making
informed decisions for the safety and well-being of DepEd stakeholders across all
phases of an emerg,enc-v. lt shall also provide a standard for learning resources to be

cleveloped and created for each level of emergency.

3. This Order shall c<.rmplement policies released by the Department on

educarion in emergencies. including but not limited to DepEd Order No. O22' s. 2O24

or the Revised Guidelines on Class and Work Suspension in Schools During
Disasters and Emergencies.

4. This Order shall take effect immediately upon its publication and issuance in

the Oflicial Gazette or in a nervspaper of general circulation. Certified copies of this
Order shall be registered with the Oflice of the National Administrative Register

(ONAR) at the University of the Philippines Law Ccnter (UP LCf , UP Diliman, Quezon
City.

S. .dll Orders and other related issuances, rules and relSrlations, and prorisions
which are inconsistent with these guidelines are repealed, rescinded, or modified
accordingll'-

6. Fgr more information, please contact the Ofllce of thc Undcrrccrctrty for
tcerutry Syrtcur, 16th flqrr, TechZone Building, Malugay/Gil Puyat Strcet,
Barangay San Antonio, Makati City, through email at ouc(ir,deped.gov.ph.
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T . Immediate dissemination of and strict compliance with this Order is directed.
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Encl.:
As stated

Reference:
DepEtl Order (No. O22, s. 2024)
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ffi'.ffi:(Enclosure to DepEd Order No.01 4, s.2026l

GIIIDELII{ES ON LEARINITG CO![TII[['ITY IIT EUERGEITCIES

I. RATIONALE

The Philippines is naturally prone to extreme weather and geologic events

such as t5rphoons, earthquakes, and volcanic eruptions. These are often made

worse by climate change and complex socioeconomic factors, leading to severe

flooding and extreme heat. Additionally, human-induced incidents such as

health crises, episodes of violence, and armed conflict occur across the

country. These situations put the safety of learners, teachers, and

non-teaching personnel in danger and make it difficult for schools to function
normally. While efforts have been made to address learning loss and disaster
risk and reduction- more can be done for learning continuity and learning
delivery during emergencies.

In response, the Department of Education (Deptsd) is committed to prioritizing
the safet5r of its stakeholders while ensuring that learning continues. Through
Education in Emergencies (EiE), DepEd balances the need for protection with
the goal of preventing learning loss. This is especially important for
indigenous peoples, marginalized groups, including young women, refugees,

learners from geographically isolated and disadvantaged areas, and learners
with disabilities. To maintain a sense of stability and normalcy, DepEd shall
have specific strategies and support systems in place. This order provides the

necessary measures to ensure that teaching and learning continue safely,

even during the most diflicult conditions.

II. SCOPE

3. This Order shall provide guidelines for teaching and learning before, during,
and after emergencies at the school level. It shall support school heads,

Division Alternative [.earning System (ALS) Focals, and the Schools Division
Superintendent (SDS) in making informed decisions for the safety and
well-being of DepEd's stakeholders across all phases of an emergency. lt shall
also provide a standard for learning resources to be developed and created for
each level of emergency.

4. This shall apply to atl public elementaqr and secondany schools and
DepEd-operated Community learning Centers {CLCs), as well as

DepEd-recognized. ALS Providers. Private elementar5r and secondary schools,
private AI^S providers, and basic education units of state or local universities
and colleges (SUCs and LUCs) may likewise adopt the guidelines provided

herein.

2
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5. This shall complement subsequent and current policies to be released or
already released by DepEd on EiE and updates relevant to DepEd Orcters (DO)
for planning, decision-making for learning delivery during emergencies and
makeup classes including, but not limited to: DO No. 022, s. 2024, or
"Revised Guidelines on Class and Work Suspension in Schools During
Disasters and Emergencies," I-earning and Service Continuity Plan (LSCP),
capability mapping of students, and School Improvement Plan (SIP). All DOs
and other related issuances, rules and regulations and provisions which are
inconsistent with these guidelines are hereby repealed, rescinded, or modified
accordingly.

III. DEFIIUTIOT OF TERI,IS

6. The following terms are operationally defined and are guided by relevant laws,
policies, and frameworks:

a. Edueation in Emergeocies (EiEl - Quality learning opporhrnities for all
ages in situations of crisis. It ensures learning continuiQr in the event of
a declaration of suspension or cancellation of in-person classes.

b. EmergeacXr Call Tree - A structured communication chain that assigns
responsibility and sequence for relaying urgent information during crises

and emergencies.

c. Emctgency Lcarning Klts - Pre-positioned sets of safety items, sanitary
items, and basic learning resources designed to keep learners engaged

and supported during emergencies when normal schooling is dismpted.
This may include manipulative learning resources for Key Stage l.

d. Fledblc Lceratng Pr,ogrrm {FLPI - These are DepEd general education

schooling programs deliberately designed to address the needs of

learners at risk of dropping out. FLP provides accessible,

learner-centered education beyond mainstream classroom environments,

ensuring that learners with irregular attendance in the formal school

system can continue learning" This definition effectively repeals the

definitions of ADMst and Flexible tearning options (FLos)? in previous

DepEd Orders, updating them to reflect the distinction between FLPs and

EiE.

e. Hazerd - Refers to a dangerous phenomenon, substance, human activity,

or condition that may cause loss of life, injury, or other health impacts,

' DO No. O22, s.2O24.
2 Do No. oI8, s.2o2o.
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property damage, loss of livelihood and services, social and economic
disruption, or environmental damage.3

f. Humen-Induced Incideat - An event primarily caused by human
actions-intentional or unintentional-such as violence, terrorism,
armed intrusion, bomb threats, abductions, civil unrest, or other acts
that endanger ttre school community.o

g. Lcarning and Scryiee Continuit5r Plan USCPI - A dosumented action
plan created by each school to prepare and operationalize learning
during and after emergencies. This plan emphasizes the safety of all
stakeholders and ensures learning continuity. This plan is to be

developed annually before the opening block and updated every term.

h. Leerairg lrctigtt Hnciples - These are prioritized instmctional
principles that guide lesson planning and delivery. These describe the

ideal experience for learners and enable coherent, responsive, and

non-compliance-driven teaching.

i. Lcarning Erpcricnce - Refers to the interaction of learners with
teachers, peers, and/or learning resollrces enabling them to acquire

knowledge, skills, and receive feedback to deepen learning. These may be

delivered through different modalities. In lieu of reporting ADMs, schools

shall report tlte learning experiences implemented during periods of
in-person class disruPtion.

r Broadcart fateriels - Instructional materials delivered through
mass media platforms, including but not limited to radio- or
television-based instruction (e.g-, DepEd TV), designed for
one-to-many dissemination. These materials do not require
internet connectivity or direct learner interactivilr and are

typically used to reinforce routine, familiarity, and continuity of
learning during disruPtions.

r DiStef todutcs - Structured learning experiences delivered

through a learning management system (LMS) or nther digital
platforms, combining reference materials, guided activities, and

assessments that learners access online or offline. These modules
may integrate multimedia and interactive elements - such as but
not limited to, videos, simulations, and interactive exercises .-

and require access to a digital device, with or without
connectivitY.

I Republic Act (RA) No- 1012I, "Philippine Dieaster Risk Reduction and Management Act of
2010"
a RA No. 1O121; DO No. 21, s. 2O15.
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Eouc l*rrning Support - Strategies, resources, and guidance
provided to learners by teachers and their parents/guardians to
ensure continuilr of learning when schools are disrupted during
an emergency, hazard and crisis. It emphasizes flexible,
context-responsive approaches that allow learning outside of the
formal classroom.

Chcct-ta Guldce - Tools designed for teachers to maintain
communicr.tion with learners during disruptions, with a
primar5r focus on monitoring safety, well-being, and acc-ess to
learning. These guides carry no academic demand and may
include brief reflective or expressive prompts to support
psychosocia.l connection and reassurance.

Femlly llttr - Thoughtfully designed supPort resources that
equip parents and guardians to facilitatc learning at home
while recognizing the famity\ uniqu€ needs and constraints.
They aim to strengttren parents and guardians' ability to
make intentional, contcxt-appropriate decisions that sustain
children's learning and well-being.

I l,cr'ttlag PlcLGtr - Flexible, low-demand collections of short,
self-contained learning tasks designed to sustain learner
engagement during class disruptions. l€arning Packets are

not necessarily aligned to the current lesson sequence and

are designed for independent or minimally supervised use,

prioritizing continuity and engagement over content
progression- These may include worksheets, Suided activity
cards, sirnple reading materials, or manipulative activities.

Otrttrc sy[chro[our Clerae3 - Real-time instructional sesaions

conducted tlrough video or audio-conferencing platforms that
enable direct interaction between teachers and learners for

guided instruction, clarification of new or complex concepts,

collaborative discussion, arrd timely feedback. These sessions

complement independent learning resources and rcquire stable
access to devices and connectivilr.

PrlDt Uodulr3 - Structured learning experiences delivered in
printed format, combiniog reference materials, guided activities,
and assessments that lea-rners accomplish independently and at

their own pace. These modules are designcd for sequential use

and do not require digital devices or internet connectivity.

Page 4 of 45 C-f-



j. tparntns lors - Refers to any loss of knowledge, or reversals in academic
progress and abilities, most commonly due to gaps or discontinuities in
learning experiences.

k. tceraing Rcsoutcc uenagcment s5rstem (LR[S] - Any centralized

repository system that holds and stores quality-assured and vetted

learning resources andlor materials. Both the LRMS and the materials
stored in the system shall be officially approved and recognized by

DepEd.

l. Icvelr {of I.earntas Coattnuityf - A classification of learning
circumstances under the Lcarning Continuity Framework, based on the

degree of safety and disruption experienced by DepEd stakeholders.
These levels guide appropriate responses by linking well-being and

circumstances with recommended learning experiences.

m. [catal Hetlth aad Plychoroclal Support (UHPSSI - A composite term

used to describe any type of local or outside support that aims to protect

or promote psychosocial well-being or prevent or treat mental health
conditions.

n. Prychological Firt Aid {PFAI - A component of MHPSS- This is
immediate, supportive care provided to individuals in distress during or

after a crisis to reduce stress and promote recovery. PFA shail be

administered only by trained personnel to ensure appropriate and

effective srrpport.s

o. Trauna-lnforaed Teaching - This refers to instructional practices that
prioritize learner well-being and continuity of learning during disruptions
by establishing safe and supportive learning environments. It involves

the use of flexible, developmentally appropriate, and trauma-informed
strategies that respond to learners' needs across varying learning
conditions.

TV. ROLICY STATTXETVT

7. This DO focuses on learning continuity through the delivery of quality

teaching and learning in times of emergencies, crises, and other disruptions

to prevent learning loss. learning continuity is anchored on the belief that
welt-being is critical to an individual's capacity to teach and learn.

8. At the pedagogical level, these guidelines shall help schools make better

decisions for learning continuity and select appropriate learning experiences

before, during, and after emergencies.

s Do No.21, s.2orS
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V. PROCEDI'REIS

A. f.crrafag Goattnuity Fraaerorl

9. The Lrarning Continuity Framework shall institutionalize a levels-based

decision-making system that guides schools and CLCs in determining
appropriate learning priorities, responses, and supports based on the
circumstances experienced by teachers and learners. The learning continuity
levels shall be based on the automatic or localized suspension of classes

consistent with prwiously issued and upcoming policies.

Learning Continuity in Emergencies

Hayo / Cootlnuo
ln-perion classroom

learning

Hlnay,/ Ease-ln
structured diltance
learning expenences

xlnga./ Check-in
check-rns and light
distance learning

Hlnto / Stop
all forms of learnrng

are suspended

1O. Thc frameuork b enchorcd oa thc principlc ttat teacher end learaer
scll-betn8 lr foutdetlorrl to cducetloa. The primary goal of any lcarning
continuiry decision is to maintain or restore a sense of safety, stability, and

connection, while preventing harm and minimizing learning loss, to achieve

the state of normalcy li.e. Hagol.

1 l. Each level of the framework is based on teachers and learners' circumstance
and t}e status of their well-being. The different levels serve as guides for the

school heads, Division AI^S Focal Persons, and/or SDS to determine the

learning delivery, learning experiences, and minimum standards for learning.

during an emergency or crisis. (See Annex A for the emergencies and severitv

per lcvel).

12. The policy shall be enacted once the school head, Local Chief Executive (LCE),

or other relevant government agencies declare suspension. School heads shall
exercise sound professional judgment in determining level of learning
continuit5l during class suspensions. Parents or legal guardians retain the

ultimate responsibility for determining whether their children should attend
classes in consideration of their physical and/or mental health during
disasters and catamities. This applies even if no order for suspension of

Page 6 of 45 *



classes has been issued. Nonetheless, it shall also be the responsibility of the
parents or guardians to ensure that their child is able to catch up *'ith the

needed competencies the learner should master. Actions taken in good faith
and in compliance with this poliry shall not subject school heads or teachers

to personal liability.

13. The framework shall not be used to automatically suspend classes, reduce

academic expectations, or substitute lighter learning resources when learners

are demonstrably safe and cognitively ready to engage in the regular
curriculum.

14. In making such determinations, school heads, Division ALS Focal Persons,

and/or SDS shall ensure that decision-making is inclusive of local community
views, including cultural considerations and local knowledge on the

environment and hazards. Indigenous Cultural Communities and other
culturally distinct communities may interpret or respond to emergencies in
ways shaped by their histories, belief systems, and communal practices.

Professional judgment shall therefore integrate objective safety considerations
and culturally grounded understandings of risk and recovery-

15. While the framework is generally applied to school-wide or community-wide
emergencies and disasters, schools and teachers may also use this framework

to provide targeted supports for individuals or classes affected by small-scale

learning disruptions such as, but not limited to, Iire damages to classrooms,

illness or death in the family, displacement, or other psychosocial

circumstances that significantly affect their capacity to participate in regular

learning activities.

16. In cases wherein a state of national emergency or equivalent circumstances is

declared by the relevant government authorities, the schools shall determine

their learning continuiff level after consultation with their school stakeholders

and their Schools Division Office (SDO) officials.

17. Taking into consideration the unpredictability of climate change and its
impact, as well as other unforeseeable national emergencies, the levels may be

updated in the future. These updates shall be grounded on evidence taken

from the monitoring and evaluation of this Order.
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Lvcl Lrracr
CitcqDrtrlco rrd

at tEr of feU-Bclnt

Lcrrdrt Priodtict XtltEu,! 8t -!d.rdt fo,
Ianrai.ug Rcrourccr lad
L.rttrh! ErDcrlcncct

ldeal circumstanc.s
where leatners and
tcachers are physically
safe, emotionally
regulated, arld
cognitively ready to
engage in sustained
learning.

Sch )ls continue regular
in-person teaching a'}d
learning activities.

Teachers use full lesson
guides, ensuring full
curriculum delivery and
engagement.

All lcarning cxpcriences
can be used by all
learners.

Remediation programs are
delivered.

BlrAY

llEtDl

Minor to moderate
disruptions to
in-pcrson classes
where learners
cxpcrience mild strcss
or unctrtain ty.

Routines are disrupted
and access to lcarning
spaces or support at
home is uneven.

l.arning continues but is
intentionally slowed down
to lessen pressure on
teachers and lcainers.
Therc is flexibility and
adjustmcnts lo pacing to
m,rnage stress from
changes experienced by
staleholders.

Teachers use the
identified learning
experience{s) as per thc
school [SCP.
Parents/Guardians
rc.ceive Family Kits to
facilitate learning at
home.

Teachers may engage
learners in any of the
following: online
s!,nchronoua class, digital
modules, broadcast
materials, print modules,
or learnin8 packets.

Formative assesgments
shall be limired to
essential core
competencies. The
numb€r of subjects,
including remediation
sessions, scheduled per
day shall be reduced, and
the drrration of learning
activities shall be

appropriately shortened.
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Levcl haraer
Cirqrnrteacc qad

Stetur of llctr-Bctag

t*arning Horitlcr tlrriaua Steadr.rdr for
Lcernias Rcrourccr rad
teeraiag E-lrcricaccr

lparners experience
heightened stress due
to the impact of
emergencies, crises, or
disasters.

Communi\r recovery is
ongoing.

Academic demands are
heavily reduced and
well-being is prioritieed.
Instructional activities
focus on physical,
psychological, and
social-emotional
well-being checks and
recovery. Check-ins done
at this level are
considered part of the
teaching load.

Teachers use check-in
guides.
Parents/Guardians
receive Family Kits for
home-based support.

Teachers invite learners to
use broadca$t materials,
learning packets, check-in
guides, and other
trauma-informed,
simplified learning
resources.

Learning Resources shall
focus on reviewing
concePts from the
previous lessons.
Formative as$essments
are optional and
low-stakes. Otfline
resources are prioritized.

learners'safety and
basic needs are at risk;
distress or
displacement is highly
tikely.

Extremely rtnsafe
conditions within the
community or family.

Academic learning is
halted cnmpletely. Full
attention is given to the
protection, emergency
response, and basic needs

of learners and per$onnel.

School heads activate
crisis management
protocols and coordinate
relief initiatives with lncal
Government Units (LGU)

and SDO.

Provision of MHPSS to
affected teachers and
learners shall be ensured.

Teachers may engage
learners in check-ins or
olher forms of MHPSS as
needed.

lrarning Resources are
focused on psychological
safety and check-ins on
well-being.
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B. Lcerniry Deltvery Durtag EEcr8cncles

18. The DepEd L€arning Design Principles (See Annex B) articulate l}re core
foundation of how learners learn best and what effective instructions should
embody. These principles deline quality teaching and learning across
subjects, grade levels, arrd modalities. They ensure tiat curriculum delivery
remains meaningful and context-responsive.

19. karning experiences shall b€ selected not only based on availability, but on

their intended instructional purpose and alignment with the learner's level of
safety and readiness as defined in the L€arning Continuity Framework.
l,earning experiences shall be selected and contextualized to align with
Individualized Education Plans,n home environments, and available supports
at home of learners with disabilities.

20. The development or adaPtation of learning experiences and resources for EiE,

especially for Hinga and Hinfi, levels, shall be done in collaboration with the

Bureau of t€arner Support Services (BLSS) and the Bureau of Curriculum
Development (BCD) to ensure principles of MHPSS a.Ild the Homeroom

Guidance Prograrn, respectively, are properly integrated and communicated.

The adaptation of learning exp€riences and resources during emergencies

shall follow the sPecifications under the Development and Design

Considerations for L€arning Experienccs and karning Resources during
Emergencies (See Annex C).

21. To maintain the appropriateness and responsiveness of learning suPports

duril:,9 Hinga ar.d Hinte levels, all modified learning materials or Emergency

Learning Kits specifically designed for AI^S shall undergo a quality assurance

review by the Bureau of Alternative Education-Policy and Quality Assurance

Division (BAE-PQAD) or the Regional/DMsion ALS Focal Persons. This shall

ensure that these are thoughtfully designed for adult learners and aligned

with the ALS K-12 basic Education Curriculum.

C. EIE ..eYholc

22- kr recogyizing EiE as a collective action to be taken by DePEd, tie l,earning

Continuity Framework serves to comPlement the ongoing and future programs

of different offrces ratber than hinder or complicate their operations'

23. The Central Office (CO), through its designated Technical Working Group
(TWG), shall consolidate guidanct from relevant bureaus and services, while

Regional Offices (ROs) and SDOS shall operationalize the implementation of

EiE. Schools and CLCS shall activate thet ISCPS' report their emergency level

'r DO No,044. s. 2O2l
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within the prescribd timeline, and ensure the timely distribution of
emergency learning kits such as but not limited to learning Packets, print
modules, and the Edukahon emergency education response packages

consistent with DepEd Memoraadum (DM) No. 086, s. 2025 or the "AdoPtion

and Deployment of Edukahon: DePEd's Standardized School Recovery Kit For

l€arning Continuity in Times of Emergencies and Disasters."

24. This framework shatl likewise operate in conjunction with the policies,

activities, and principles of the Disaster Risk Reduction and Management
Service (DRRMS), the Bureau of karning Delivery (BLD), and other offices

concerned with emergencies ald disasters, These include, but are not limited
to, the Comprehensive School Safetlr Framework of the Clobal Alliance for
Disaster Risk Reduction and Resilience in the &lucation Sector, the

Inter-Agency Network for Education in Emergencies (INEE) minimum
standards, and the Crisis Mana8ement Committees.

D. UDd.tc. to tic Ll'ltlg..rd AcrYtcG Corttlulty Ph! (ISCPI

25. Advanced planning is vital to Protect learners and teachers, and sustain

learning during emergencies' The ISCP ensures safety and outlines the

interventions for uninterrupted education, requiring all schools to establish

safet5r measures and procedures for all stakeholders. This plan is to be

developed annually before the beginning of each school year, and shall be

updated evcry term witiin the school year.

26. Through the teadership of the school head, Division ALS Focals, ald/or the

SDS, the LSCP shall be devetoPed in collaboration with teaching and

non-teaching lxrsonnel, learners, and t]reir parents/guardians. Community
representatives who can provide relevant inPuts regarding disaster

management (e.g., IP community elders with local knowledge about the

paBern of disasters in the area and safe areas for evacuation) shall be crucial

for the LSCP to be responsive to local context.

27. Schools shall be responsible for ensuring all teaching and non-teactling
personnel, as welt as all learners and pdents/Suardians, are informed of the

LSCP The particiPation of all stakeholders in LSCP develoPment will be key in

orchestrating an effective and coordinated response when dealing with the

disaster itself.

28. Schools shall conduct capability mapping to understand the teachers'and
learners' capacity to engage in different learning experiences' SDOs shall be

tasked to do this for non-school-based CLCS. This shall be done as part of the

early registration process before each school year. Data from the capability

mapping shall inform the school's chosen learning experiences per learning

continuity level, and shall be indicated in their LSCP (See Annex D)'
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29. Schools and SDOs shall prepare learning experiences and resources that are
aligned with their LSCP. Schools and SDOs shall determine the learning
experiences to be utilized at each learning continuity level for each key stage.
These resources may be sourced from the learning resource management
system or their regional and division counterparts, using standards sel by this
policy.

30. Schools and CLCs shall maintain a supply of their identified learning
resources and emergency learning kits as indicated in their LSCP such as but
not limited to DepEd's Edukahoni, proportional to the number of learners
enrolled. These may be distributed to learners at the beginning of the school
year or at designated periods throughout the school year.

31. The instruction on the safekeeping of devices as procured by DepEd, as well
as those donated by external partners, shall be incorporated in the LSCP

under Learning Experiences, consistent with the DO No. O22, s.2O24 or the

"Revised Guidelines on Class and Work Suspensions in Schools During
Disasters and Emergeneies." Schools and CLCs shall ensure the proper
inventory, secure storage, and accountability measures for all devices,

alongside distribution and access notes.

32. School-based CLCs shall be reflected in the school LSCP and Annual
lmplementation Plan (AIP). Community-based ALS programs shall be reflected
in Schools Division LSCP and AIP. RO and SDO LSCPs shall indicate
strategies for teacher MHPSS and temporar5r relief during recovery periods.

33. Every school year, an emergency call tree shall be included in the LSCP and

should be automatically followed in the event of an emergency. Provisions for

a reasonable communication allowance may be indicated in the AIP to support
communication protocols in the LSCP.

E. Teacher Cepaetty Buildfsg

34. School heads shall ensure all teachers are made aware of the learning
experiences to be used during each learning continuity level, as indicated in
the school's LSCP. Teachers and Community-based AIS Implementors sha]l

be guided and capacitated on the teacher competencies for learning delivery

per level.

35. All teachers, including those in AIS, shall be equipped with trauma-informed
teaching approaches, materials, tools, and competencies in psychological first
aid. Schools shall conduct at least one session during the annual ln-Service

Training for Teachers (INSET) related to learning continuity, such as training
on the use of trauma-informed teaching approaches, materials, tools,

7 DM No. 086, s. 2025.
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psychological first aid, as well as the facilitation of learning through different
learning experiences rellected in the current LSCP. In addition to the
professional development activities on learning continuit-v offered through the

INSET, teachers may also participate in either a National Educators'Academ-v
of the Philippines {NEAP) training, NEAP-accredited training, or relevant

asynchronous courses.

36. SDOs and ROs shall be equipped to offer mental health support and

emergency assistance to teachers, such as, but not limited to, relief work,
especially for those serving in high-risk or under-resourced environments.

37. School counselors, school counselor associates, and guidance advocates shall
be trained and equipped with competencies in MHPSS. Such capacity-building
may be provided through initiatives or Programs led by the BLSS or other
recognized, accredited, or duty quatified institutions and partners, provided

that the training content is aligned with DepEd policies, standards, and child
protection princiPles.

38. Capacity building oppornrnities related to learning continuity, such as, but
not limited to, trauma-informed teaching, and psychological first aid shall be

made accessible to private school or private CLC personnel. Where feasible,

training providers are encouraged to adopt cost-efficient delivery modalities

and reasonable registration arrangements to promote broader participation,

without compromising the quality and standards of t]:e training programs.

l,evel Criticat teschcr competencics for
Cood Lcrrniog Dclivcry duriag Bnergcnclec

Alf competencies in t}:,e Philippine Professional
Snndards for Teachers (PPSI')

o learner Safety and Security (PPST 2' 1]

r l.earners in Difficult CAcumstancts (PPST 3.4]
r Establishment of lrarning Environments that are

responsive to communitlt contexts (PPST 6' I l

r l,earner Safety and Security (PPST 2' 1l
r Learnerc in Difficult Circurnstances (PPST 3.a)
e Establishment of Learning Environments that are

responsive to communit5r contexts (PPST 6. l)
o Engagement of Parents/Guardians and the Wider

School Community in the Educative Process
(PPST 6.21
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Icvel Crtttcd tcrcbcr coupetcacic* fot
Good Lcrrains Delivery dudry Emcrgenciee

r Learner Safety and Securig (PPST 2.tl
r Learners in Dfficult Circumstances (PPST 3.4)
r School Policies and Procedures (PPST 6.4)

F. Parcat or Gurrdlea Cepecity Buildiag

39. Schools shall orient or schedule a training session with the parents and
guardians to inform them of the LSCP. Emphasis shall be given to the
modalities and materials used during emergencies at each level of the
framework. This orientation shall be conducted during the Opening Block,
following the DO No. OO9, s.2O26 or the "Guidelines on the Implementation of
the Three Term School Calendar in Basic Education." Follow-up activities for

learning continuity with parents and guardians may be conducted throughout
the school year.

40. Schools and SDOs shall strive to capacitate parents and guardians with
teaching skills and MHPSS methods when remote learning is activated. The

DM No. OO2, s. 2O26 or the "lmplementing Guidelines of the Kaagapay

Program: Empowering the School Communigl for Values Formation, Learning
Support, and Bully Prevention" details further guidance on the role of parents

and guardians in learning continuity.

4 t . Schools shall collaborate with external partners to provide such

capacity-building opportunities for parents and guardians. Such assistance

shall include MHPSS, basic home teaching methods, and other relevant

interventions that support learner well-being.

42. SDOs shall support schools, parents, and guardians in raising awareness of
the LSCP and eonduct capacit5l-building sessions. In doing so, they may

collaborate with t GUs and other relevant partners.

G. Clarr Suqrctrions errd Uetcrlels Dlctrlbutloa

43. The EiE: Lcarning Continuity dashboard, integrated within the Emergency

Operations Center's (EOC) incident management reporting system, serves as

the primary source of data on school disrupl.ions, learning continuit.v

response strategies, and affected learner and teaching personnel in times of
emergency or crisis.

44. School heads shall report the learning continuity level of their school and

sch6r:l-based CLC through the EiE: lrarning Continuity dashboard mobile

Page 14 of45 +



application within the first 12 hours of any disruption, consistent with the
l.earning Continuit5r Framework. The SDO shall likewise report for the
non-school-based CLCs. In the event of total infrastructure collapse such as
but not limited to a loss of electricity or cellular network, school heads and
SDOs shall report through other forms of communication that do not require
data connection {e.g. sms-based reporting, two-way radios, etc}. These
provisions shall be taken into account by the school LSCP.

45. tn addition to the learning continuity level, the mobile application interface
shall allow granular, learner-level, or classroom-level data entry. This shall
ensure accurate and aggregated data is available for reporting and
evidence-based decision making.

46. lf they are in the level of Hinag, Hirrga, ot Hinto, they shall also report the
Iearning experience and materials used. (See Annex E. l)

47. lf the school or CLC shifts to Htnoy, Hinga, or Hinto during in-person classes

without prior distribution of learning resources, a week's worth of printed
materials and emergency learning kits shall be provided before learners are

sent home. This ensures continuity should the level of Hinoy be prolonged or
escalated, especially during the rainy season.

48. Material distribution for emergencies should take into consideration storage
and security capacity per school and based on CLC type. In-person ALS

classes shall be suspended if formal junior high school classes in the division
are suspended.

49. Guidelines on the use of the EiE dashboard shall be released through a

separate issuance by the relevant offices in CO.

H. Rcportirg Durfng Emergencice

50. Schools shall use the emergency call tree outlined in their LSCP. Teachers are

requested to first report their safety status to their school head. Homeroom

teachers shall get in touch with the parent or legal guardian of their learners

to check on the status of all learners in their class. In the event that the

homeroom teacher is unable to do checks because of their safety conditions,
the school head shall assign a co-teacher to perform the routine checks on

their learners.

51. The BLD, DRRMS, and Information and Communications Technologr Service

(ICTS) at the CO shall ensure the continuous availability and accessibility of
the EiE: Learning Continuity dashboard and its mobile application, especially

during times of emergencies. The reporting mechanism shall enable schools to

submit information on their state of emergency at any time, especially within
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the first 12 hours of occurrence and at 24-hour intervals until the school has

transitioned back to Haya-

52. Disruption status updates and incident reporting required under this
issuance shall be submitted through the official mechanism anchored in the
DRRMS incident management reporting system, including the EiE: learning
Continuity dashboard as applicable. Offices shall not require parallel
templates or additional submissions covering the same reporting requirement
outside the official mechanism identified in this issuance.

53. If schools and CLCs are unable to report within the prescribed timeframe,
SDOs shall immediately monitor the situation and report for the school or
CLC.

54. For human-induced incidents, communication protocols follow the measures
outlined by the crisis management committee or the organized body at the
different governance levels responsible for managing crisis preparedness,

response, and recovery.

I. thiftirg Bctreea Ievcls

55. Transitions between levels shall be guided by the principles of safety and

learner well-being. Movement from one level to another shall be based on clear

evidence of the school's community conditions reported by the school heads.

56. Escalation to higher levels (Hinay, Hinga, Hinrol shall be initiated when the

disruptions compromise the ability to sustain regular learning. De-escalation

to lower levels shall only occur when learners, teaching, and non-teaching
personnel are demonstrably fit to resume, appropriate resources are available,

and psychosocial readiness has been established. Decisions of school heads

shall also be guided by the advisories of existing government agencies (e.g.,

PAGASA for typhoon advisories) specialized in disaster forecasting.

57. In the event where multiple hazards occur simultaneously, school hcads shall

consider applying modalities and interuentions for the higher level of learning

continuity.

J. Trauitior Bact to Hogo or llorudcy

58. The primary goal of any learning continuity decision is to maintain or restore

a sense of safety, stability, and connection, while preventing harm and

minimizing learning loss. Hago is the ideat situation for teaching and

learning, and tJle well-being of learners shall be the basis for determining if
learners and teachers are ready to de-escalate from the higher emergency

Ievels.
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59. At any time that a school experiences €ur emergency {i.e., Hinag, Hinga, at
Hintol, the school head, with the assistance of the SDO, shall prioritize a safe

and gradual transition back to the Hayo level (See Annex E.l). This includes
ensuring teachers are fit to go back to their posts.

60. In their LSCP, the SDO and RO shall allot resources to provide appropriate
support to teachers, especially for MPHSS concerns. ln the event that some

teachers are unable to return to work immediately, the SDO and RO shall
employ a context-responsive relief work strateg/ to ensure the balanced
teacher-learner ratio is maintained.

6l- MPHSS shall be embedded in classroom routines. In accordance with DO No.

006, s. 2O26 or the "Guidelines on Ensuring a Safe and Motivating lcarning
Environment,'counseling and referral services shall be utilized by the school

heads and teachers to identiff learners who exhibit signs of distress or
ongoing adjustment difliculties even when the school or CLC has transitioned
back to Hago. Schools shall ensure appropriate referral to qualilied mentai

health professionals.

62. Schools and Cl,Cs shall implement structured remediation and foundational
skill recovery measures upon return to the Hago level, especially after
prolonged disruptions. The return to regular pacing shall be gradual, ensuring
that academic acceleration does not compromise foundational understanding
or learner well-being.

63. Should the schools remain under a continuous state of emergency,

interventions from the SDO and RO shall be made for learners and teachers to

return to a state of normalry and well-being. SDOs may collaborate with
LGUs especially in cases of prolonged disruption.

64. It emergencies are prolonged due to hazards or impacts at the Hingaor Hinto

level, schools are advised to shift their operations to a flexible learning
program to establish a new or alternative normal.

65. For emergencies that risk damage to school facilities and infrastructure,
resumption of in-person classes shall only occur after these are declared safe

by authorized inspectors in accordance with DO No- O22, s.2024.

66. Resource limitations or capacity constraints that affect a school or CLC's

ability to transition to or sustain tlrre Hago level shall not be used as grounds

for sanctions, penalties, or adverse administrative action, provided that good

faith efforts toward learning continuity are demonstrated.
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Lcrrrlir1g Contirult5l levcl frrCmrm dayr
under encrgeocy

AcHonr to bc tatca durilt
prolonged dirantcr iupactr

N/A N/A

EITAY
Lcarnerr enperiencc mild
stress and learning is
intentional\r adjusted and
slowed down.

3 consecutive class
days

lf disruptions persist, gradually
narrow learning goals to
essentials and strengthen
home-school communication.

Frequent check-ins to ensure
learner well-being is back to the
llayo lwel.

4 cnnsecutive class
days

Shift to FLP as an alternative
normal, wittr adjusted
expectations and supports.

5 consecutive class
days

Shift to FLP as an alternative
normal onc? minimum safety and
stability are restored

K. Uetcug Clrtt Dryr end Actlvitier

67.ln accord€rnce with DO No.022, s.2024, learnerswho miss learningactivities
due to disruptions shall be given due consideration in attendance,

assessment, and completion of learning tasks, consistent with the level and

learning circumstances identilied.

68. Makeup classes shall be required if the number of actual class days,

considering class suspensions and holidays, falls below 90ol, of the mandatory
contact days outlined in the school calendar. Under the trarning Continuity
Framework, class suspensions at one level shall have an equivalent number of
class days missed. Scheduling of makeup classes shall be left to the discretion
ofthe school heads.

69. Hinga check-ins shall be considered as part of teaching load and teachers

shall receive appropriate compensation subject to existing guidelines specified

by DO No. OO5, s.2O24 or the "Rationalization of Teachers'Workload in Public

Schools and Payment of Teaching Overload." Teachers who conduct makeup
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classes shall also receive appropriate compensation subject to existing
guidelines under DO No. OO5, s. 2O24 and DO No. 026 s. 2O25 or the
"Cuidelines on the Payment of Overtime Services of Teachers."

7O. Periodical exams shall only be delivered during in-person classes or Hayo level

days. If a periodical exam is alfected by a class suspension, the school shall
reschedule the exam. Before gving the periodical exam, teachers shall give

their learners enough time to adjust to in-person classes.

71. [earners in work immersion {senior High School learners) shall be covered by
these levels of suspension. Work immersion days under t}:re Hinay, Hinga, and

Hinto days shall not be permitted. These measures shall be included in the
memorandum of agreement between the sehool and partner institutions in
line with DO No. 40, s. 2O12 or the "DepEd Child Protection Policy-"

Lcvcl fBpact oa
Cless Dayr

Guldeacc oa
Pcrtodlcd

Ereru

Guidrnce oo
WorL

rrmcnlon

No class day
missed

Resume Resume

adusted

Half class day
missed

Reschedule No work may be
allowed

l{alf class da,v
missed

Rcschedule No work may be
alloured

Flrll class day
missed

Resc-hedule No work may be
alltrwed

L. Reportfag Aftcr EacrgcrciGs

72. The EiE: trarning Continuity dashboard shall be able to produce a report for

each school on the total number of class days lost, the moda.lities and

materials utilized during the class suspensions, damages done to resources

and infrastructure, and the status of teaching and learning operations.

73. After every experienced emergency, school DRRM Coordinators or their
alternate focal shall accomplish a quick incident management rePort outlining
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the events, the key actions taken to ensure learning continuity, challenges
encountered in implementation, practices or strategies tl-at were effective and
should be sustained, practices that were ineffective or inappropriate and
should be revised or discontinued (See Annex D).

74. School personnel shall participate in evaluating how learning continuity was

implemented. Evaluation shalt focus on the appropriateness of decisions and
actions given the context, rather thar on outcomes alone. Key actions may be

assessed using the foUowing descriPtors:

a) Approprlatc eld Coatcxt-Rcrponsivc
The actions talen were appropriate to the level of disruption and the

conditions experienced by teachers and learners- Lrarning priorities
were aligned with the activated learning continuity level, and the

selected learning experiences and resources were suitable to the

teachers and learners. Considerations for teacher and learner safely,

well-being, and continuity of learning were sufficiently integrated into
planning and imPlementation.

bl Gcncrelly APproprtrtc brrt trG€dhg Inprovemcrt
The actions taken were generally approPriate to the situation but
indicated areas for improvement in implementation. Irarning
continuity was sustained; however, challenges were observed in

aspects such as the availability or suitability of Iearning experiences,

pacing and workload exPectations, or communication wiih learners

and parents or Enardisns. While the overall approach remains aligned

with the learninS continuity level, refinements are necessary to

strengthen effectiveness in future disruptions'

c) Ulr.Uatlcd ol Rcqufrhg Algnlficrlt InPtovet[crt
The actions taken were not adequately aligned with the situation or

the activated learning continuity level. l€arning continuity was

diflicult to implement or resulted in unintended strain on learners or

teachers. Measures to address teacher and learner safety or

psychosocial well-being were instrlficient or inconsistently applied'

Thcse findings indicate the need for substantial revision of strategies

and strengthened advance planning to ensure more appropriate and

responsive implementation in future emergencies or cris€s'

75. To conclude the incident management report, an evaluation of the overall

emergency or crisis management experienc'e shsll be done by identi$ing

information Saps that affected decision-making, and outlining adjustments for

similar conditions in the future, including Practices that may be replicated or

scaled. This reflective process shall inform evidence-based revisions of the

LSCP and strengthen school preparedness for future disruPtions'
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76. At the end of each term, schools, through its designated DRRM Focal Person,

shall consolidate and submit their incident management reports to SDO.

77. The SDOs shall prepare a report containing synthesized school-level findings
to support monitoring and evaluation of learning continuity implementation,
identification of common capacity gaps, and refinement of poticies, tools, and

resource support- A copy of the slmthesis report shall be transmitted to RO

and CO to improve strategic planning and imPlementation strateBies around
Iearning continuity.

78. Both dashboard-generated reports and school-level incident manaBement
reports shall serve as key references in revising the LSCP for the succeeding
school year.

M. fscfiircrl gqrHag Group ITPGI

79. Permanent members of DepEd's EiE TwG shall include the following offices:

BLD, BLR, the Bureau of Alternative Education (BAE) of the lrarning Systems

Strald (LSS), BLSS, along with DRRMS of the Operations and Governance
Strand (OPS), and ICTS.

80. The TWG for learning continuity shall not function as an operational
command or reporting authority and shall serve to coordinate, harmonze
related policies, and technical guidance from other offrces to support learning
continuity in emergencies. Representatives shall carry out the functions of
their office's respective mandates in relation to learning continuity.

8l . The TWG shall ensure the aliSnment of learning continuity components with
its principles, communication stratery kits, development of teaching and

learning materials, and dashboard updating and monitoring, in the

formulation of both short term and [ong-term solutions, while supporting the

transition back to normalcy.

82. The TWG shall annually study the LSCPs, analyze data submitted through t}le
EiE: trarning Continuity dashboard, and formulate poticies, alongside

allocating funding to programs and Projects that Progressively diversi$ viable

learning experiences, learning resources, and capacity buildin8 oPportunities
to address emerging needs for learning continuity.

VI. ROLE.S ANI' RESPOTSIBILI?IES

a. co / Two

83. The BLD and BAE shatl be responsible for developing and rcporting on

learning delivery standards and guidance on learning continuity in
emergencies. The DRRMS shall be responsible for providing guidance arld
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repons on incident management, disruPtion stafuses of schools, and
operational coordination during dismptions through the DepEd's incident
management and EOC processes.

84. The DepEd, through the ICTS, shall ccrordinate with telecommunication
partners and communication technolosr develoPers to ensure that learners
and teachers incur no financial costs when downloading and accessing
DepEd-hosted and DepEd-accredited Platforms, learning resources,
communication services {such as free SMS-based or internet-based messaging

apps) during times of emergency or crisis including but not limited to DepEd
LMS, DepFd LRMDS, and the EiE: karning Continuity dashboard.

85. The School Health Division under BLSS shall issue guidelines and provide

support to enable the safe and context-responsive delivery of the

School-Based Feeding Program or alternative nutrition suPport mechanisms,

as well as equipping RO and SDOS to ofler mental health support, during
Hinga and Hinfo levels. Implementation shall be subject to safety conditions,
operational feasibility, and resource availabilit-v in affected areas.

B. RO

86. The ROs, through the Curriculum and IJarning Management DMsion, shall
coordinate with the EiE TWG while independently assessing the status of its
stakeholders, including infrastructure conditions, learner capacities, and the

ability of schools to return to the Hoyo level'

87. The ROs shall offer mental health support and emergency assistance to their
SDOs, as well as capacity building opportunities for parents or guardians,
through CO and external Partners-

88. Strict compliance with data collection and reporting protocols shall be

observed to continuously improve dashboard utilization and inform targeted
intervefltions.

c. sDo

89. The SDOs, through the Curiculum Implementation Division, shdl coordinate

and communicate with their LGUs arld LCEs to plan and implement strategies

to address learner access to education and learning resources, lrrlnerabilities
in the state of calamity, and readiness. They shall also coUaborate with the

LGU and LCE when evaluating incident management exPeriences.

90. The SDOS shall offer mental health support and emergency assistance to

teachers, as well as capacity building opportunities for parents or guardians,

through collaboration with CO, RO, ard exlernal Partners.

Page 22 of 45 G-T-



91. The Division ALS Focal or the DRRM Focal Person shall conduct a
post-emergency Facility Safety Validation before classes resume to ensure the
safety of both teachers and learners. The BAE and the DRRMS shall
co.develop the Facility Safety Validation tool for CLCs.

D. Schoolr aad CoaBuntty LcrmtnS Ccatcr3

92. During emergencies, schools and CLCs shall report their status level to the
EiE: trarning Continuity dashboard. In cases where schools and CLCs are

unable to do so, the SDO shall report on their behalf. Any status level

changes, including t-ransition back to normalcy, shall also be reported to the
EiE: karning Continuity dashboard.

93. At the school level and for their school-based CLC, the school head shall
implement the responsibilities relating to learning continuit5r stated in this
policy.

94. For Community-based Crcs, the Division ALS Focals, or the SDS shall
implement the responsibilities relating to learning continuity stated in this
poliry.

VII. MONITORIITG AI{D EVALI'ATIOIT

95. A comprehensive M&E framework for Learning Continuity shall be developed

by the tSS in coordination with the OPS and the Strategic Management

Strand, and in consultation with relevant stakeholders.

96. The BLD together with the EiE TWG and other relevant offices shall lead in
the monitoring and evaluation of the implementation of the guidelines The

conduct of an annual review of this policy shall be done to enhance its
provision and effectiveness on learning continuity in times of emergencies.

97. Data from the EiE: karninS Continuity dashboard shall be extracted and

analyzrd by the l.s and OPS Strand at regular and consistent intervals, no

less than once Per term.

98. All data collected shall be housed within the DepEd's secure cloud

infrastructure, managed by ICTS. This centralized system ensures that
resources allotted to the management arld maintenance of the system shall be

adjusted as needed, while maintaining data integrity and accessibility'

99. tn order to coUect accurate and reliable data, implementation projects and

activities for monitoring and evatuetion shall be conducted in collaboration
with other national government agencies.
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100. The Monitoring and Evaluation Office (MEO) shall Provide technical
assistance in analyzing data gathered as a basis for updating and adjustmcnt
of levels.

VIII. FI'I{DII{G

101. Funds for activities related to t earning Continuity in Emergencies,
including the preparation of materials, shall be primarily charged against FLO

Funds: however, may be funded from other aPPlicable fund sources subject to
the existing budgeting and procurement lavrs and regulationa. A separate

guidelines on the release and utilization of funds for this purpose shall be

issued accordingly.

IX. EFFECTTVITY AIID TR.AITSITION PERIOD

102. This Order shall take effect immediately uPon its publication and issuance
in the Oflicial Gazette or in a newspaper of general circulation and filing with
the Office of the Nationsl Administrative Register (ONAR) at the University of
the Philippines law Center (UPI,C), UP Diliman, Quezon City..

r03 . This order effectively updates the provisions on choosing learning
exp€riences during emergencies, particularly from Annex B (The Contents of
the trarning and Service Continuity Plan) of DO No. O22, s. 2024 -

X. SEPARABILITY CI,AUSE

1O4. lf any provision or part thereof is held invalid or unconstitutional by a
competent court, the remaining provision of t]:e Order not otherwise affected
shall remain valid and subsisting-

XI, REPEATING CIIIUSE

1O5. All other DepEd Orders and other issuances or any of the provisions thereof
that are inconsistent with this Order, are repealed, rescinded, or modified

accordingly,

XII. R"EFEREI'ICES

rRA No. 10121 (Philippine Disaster Risk Reduction and Management Act of
20 r0)

r RA No- l2O8O (Basic Education Mental Health and Well-Being Promotion Act)
. Executive Order No- 66, s. 2012 (Prescribing Rules on the Cancellation or

Suspension of Classes and Work in Government Offices due to'Iyphoons,
Flooding, Other Weather Disturbances, and Calamities)

. DO No. OO9, s. 2O26 {Guidelines on the Implemcntation of the Tree-Term
Schoot Calendar in Basic Education)

i DO No. 006, s. 2026 fGuidelines on Ensuring a Safe and Motivating learning
Environment)
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. DO No. Ol2, s. 2cl25 (Multi-Year Implementing Guidelines on the School
Calendar and Activities)

.DO No. O22, s.2024 (Revised Guidelines on Class and Work Suspension in
Schools During Disasters and Emergencies)

o DO No. OO5, s. 2024 (Rationatization of Teachers' Workload in Public Schools
and Palrment of Teaching Overload)

o DO No. @2, s. 2024 (Immediate Removal of Administrative Tasks of Public
Schoot Teachers)

. DO No. O37 , s- 2O22 (Guidelines on the Csnceuation or SusPension of Classes
and Work in Schools in the Event of Natural Disasters, Power Outages/Power
Interruptions, and Other Calamities, which exPands on specific conditions for
class suspension)

.DO No. O44, s. 2O2l (PoUcy Guidelines on the Provision of Educational
Programs and Services for l.carners with Disebilities in the K to 12 Basic
Education Program

o DO No. Ol4, s. 2O2l (Guidelines on the Cancellation or SusPension ofClasses
and Work in Government Oflices Due to Typhoons, Flooding, Other Weather
Disturbances, and Calamities)

o DO No. 032, s. 2019 (National Policy Framework on l,earners and Schools as

Zones of Peace)
.DO No. 021, s. 2Ol9 (Poticy Guidelines on the K to 12 Basic Education

Program)
. DO No. O42, s. 2Ol7 (Nationa.l Adoption and Implementation of Philippine

Professional Standards for Teachers)
. DO No. O3O, s. 2017 (Guidelines for Work Immersion)
.DO No. O2l, s. 2015 (Disaster Risk Reduction and Management Coordination

and Information Management Protocol)
o DO No. O42, s. 2012 (Revised Guidelines on the Grant of the PhilipPines'

Response to Indigenous Peoples and Muslim Education (PRIME) Program)
o DO No. O40, s. 2012 {Child Protection Policy)
r DM No. OO2, s. 2026 (lmplementing Guidelines of tie Kaagapay Program:

Empowering the School Community for Va.lues Formation, tearning Support,
and Bullying Prevention)

. DM No. bAO-, 
". 

ZOZS (Adoption and DePloyment of Edukahon: Department of
Education's Standardized School Recovery Kit for karning Continuity in Times
of Emergencies and Disasters)
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AItgEX A.lt Lcrrnhg Contlnulty Mrtrtr for ElacrgG[clcr.rd ll.trtdt ln rccordrtrcc tplth DO 22, .. 2024
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Committee

Potcntial virEl
/ bactcrial
out breal(;

state of
National
Energr
Emergcncy

Official
declaration of
emergenqv by
thc national
or local
govcrnmant
authorities
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LGvcl
Typhoor!.

rld Troplcrl
Cyclolra

HorYy
Rrlofdl

r8d trlood

ErrthqurLot
rDd

LrEdrllder

PowGr
Out.gcr

Ertroma
H6rt

Condttlolu

Lor Als
Qudlty or
volcanlc

Fog

Huraan-
lEduqad
Ilcldcnt.

Oth.r
Et[crgGnclGr
rld H.zllda

Tropical
qrclone wind
Signa.l 3

OranBe
Warning
(Rainfall)
and
Critical
Water kvel
(Flooding)

lntensity V
Significant
building
damages;
checkg are
madc within
2 days

Power
outage for
2-3 days

Extreme
Caution
33-41'C

Acutely
unhealthy
(Purplc) PM
2,5 bctween
55.1-90

Bomb threatE:

lncidents as
spccified by
the Crisis
Management
Committee

Actual viral /
bacterial
outbrca](s;

Oflicial
declaration of
emerBency by
the national
or local
government
authorities

Tropical
Cyclone Wind
Signal 4

Red
Warning
and
Critical
Water L€vel
(Flooding)

lntensity VI
ald above
Extreme
building
damages;
checks and
aid are
delaycd by 3
or more dayg

Power
outage fo!
4 or more
days

Extreme
Danger
42-52'C

Emerg€ncy
(Maroon) PM
2.5>91

Armed conflict
(i.e. Rido,
Forcign
Invasion);

Critical
Incidenls and
Crisis
EmerBencics
as specified by
the Crisis
Managcment
Committee

Famine;
Drought;
Pandemic;

Offrcial
declaration of
emergency by
the national
or local
Sovcrnment
authorities

)

)

As outlined in DO 22, s. 2024 and incidents of huol1Jn induced disaster
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Lcvrl
Typhoorr and

Ttoplcat
cyclonc.

No typhoon or
trcpical cyclone

Tropi.vl Cyclone
Wind. Signal 1-2

TCWS l:
Kindergarten
Classes ate
automaticall]'
suspended.

TCWS 2:
ln-person classes
are automatically
suspended from
Kindcrgarten to
Junior High
School.

No hedvy roinlall
ot fiood

Yellow Watning
(Roinlall) Alamt
Watet Lcwl
lFlooding)

Cla6Bes per grade
levcl arc
suspended at the
discretion of the
LCE o. other
relevant national
SOVCrnment
agencies.

No edlthquake or
slight e@tthquake
tremots

IntensitA IV dnd.
belou'

Minimal building
damages; checks
are made within a
dag

Pourer outages
dudng crzss iours

There is no
automatic
suspeneion of
classes.

Therc is no
automatic
suspension of
classes. However,
the LCE ma] still
exercise authorilY
to declare
suspcnsions.

Lo!, Atr Qusltty
or volcaalc Fog

Aood (Greenl
(O-25) to Fdi.t
(YeUotD)
(2s. t.3s.o)

UnhealthV
(Orange)
(35.1-45.O) to
(Red) (4s. ,.ss)

There is no
arrtomati.
suspension of
classes. However,
the LCE may still
cxercise authority
to declore
suspensions.

ANNIX 4.2: l.ffdng CoathulBr Matrk for .u.pcDslon pcr KGy gt.gc
ln accordencc ,ltb' Do 22, .. 2024

H..vy Rrlnfrll
rnd Flood

ErrthquskG. rnd
Lrndtlldcr Poser Outrgct ErtrcEc Hcrt

Condltlon.

No power outoge No extreme heat

Classcs per Srade
level are
suspended at the
discretion of the
LCE or other
relcvent national
government
agenciea.

EttrAY
Lcalncrs
cxpcricncc
rnlld stregE
and learning
intentionalty
llows down.
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Lcvct

Typhoonr .Dd
Troplcd
cycloacr

Hcrvy R.lDf.ll
end Flood

EalthquAlGr snd
Len&lldor

Ertrcmc lfort
Cotrdltlotr.

Lor Alr Quslty
or VolcrDlc Fog

Tropbal Cyclone
Wind Signal 3

Work, ALS, and
in-person classes
for all levels arc
automatically
suspended.

Omnge Waming
(Rainrall) a^d,
Citical Water
Leuel (Flood.ing)

Work, ALS, and
in-person clasaes
for all levels are
automatically
suspcnded.

lntensitg V

S(?nrrcont
building damages;
checks are made
u.,ithin 2 doys

Classes per grade
levcl are
suapendcd at the
discretion of the
LCE or other
rclevant national
government
agencies.

Pgwer outage lor
2.3 dags

Ttrerc is no
automatic
suspcnrion of
claagcs.

Extreme CautiDn
33-4 I "C

There is no
automatic
suspension of
clasBa8. Howcver,
thc LCE may still
excrcise authority
to declare
sugpensions,

Acutela Unhealtha
(Purple) PM 2.5
between 55.1-9O

There i! no
automatic
!uspcnsion of
claaaes. However,
thc LCE may still
exercise authority
to declare
suspensions.

Tropical Cgclone
Wind Signdl 4

Work, ALS, and
in-person classes
for ail levcls are
automatically
suspended.

Red Wdming and
Citical Wdter
Lewl (Flooding)

Work, ALS, and
in-person classes
for all levels are
automaticslly
suspcnded.

Intensitr W and
above

Extreme building
d.a,m(,ges; ch?cks
and aid are
delaued ba 3 or
more dq.Vs

Work, ALS, and
in-person classes
for all levels art
automatically
auapcnded.

Pou,er outage for
4 or fiore days

There is no
automatic
suspension of
classes.

Extrcme Danger
42 52"C

There is no
automatic
suspension of
claeses. However.
the LCE may still
exercisc authority
to declare
suapensions,

Emergencg
(Maroon) PM
2.5>91

Work, ALS, and
in-person classcs
for all levels are
automatically
ouspended.
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AnrEX B: I,EA.RTITG DESICx PnTXCIPLESI

The DepEd LJarning Desigr Pri8ciples will guide
teachers, learning resource developers, and leaders
in translating curriculum into daily learning
expcrienc€s. These principles d"scribe the ideal
leamers' experience and uniry concepts from
learning scicnce and cl,assroom pedagogr, as well as

Sikolohiyang Pilipino and Filipino valucs such as

kapua. po'kikba'mda.m, kogtndohang-knb.

ialllEl'xd..gftld!.

vE

I t

l'rinciple Description

Clear Goals and
Tcaching

Describe precise learning goals, make the key idea explicil, model
the proce3s clcarly, and use accessible language and concrcte
examples.

Scaffolding Provide guides and worked examples, encourage practice of skills,
then gradually rclcase responsibility so learnera can try, improve,
and grow developmentally.

Checking for
Understanding

Conduct low-stakes ard quick formative checks so learncrs and
teachers can act on insiShts immediately. This offers teachcrs
opportunities to rephrase, providc more coocrete exanples or
meaningful feedback.

Active Retrieval and
Spscing

Plan purposeful reviews of past competencies that clnnect lessons
across daSrs/weeks/units and build maslery and aPpreciation over
time

Self-ara,aaeness and
M etacrognition

Embed goal-setting, planning, monitorin8. and reflection so leamers
recognize how they learn and increase sel-f-regul,ation and
independent learning.

Social t-€arning Usc structured discussions and grouP work to cxpand their
perspectiees aside from their own, deepen understandin8, langua8e,
and b€longing.

Values and Purpose
lntegration

M6ke learning exp€riences personally meaningful, connected to
values, community goals, good habits, citizenship, socio-emotional
learning skills, and cultural values.

lnclusion Ensure materials and learning experiences are universally-designed
{multiple means of repr€sentation, action, and expression}, balance
desiEbl€ difliculties with necessa4, suppons that remove barriers.
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AI{IlEr C: DEVELOP EI{T AXD DESIGI{ COTSIDERAIIOf,S FrOR LEARI{IIIG
EXPERIETCEA AID REAOURCEA DURII{G EIERGEIICIES

tesdrg
fpcrlcle

DcvclopnGnt ..!d IrGdfE CoE idereuort rHnrrt U.. Fr
Lrrrflg

Go!'ttrutty Lctel

Broadcast
Materials

Designed for one-to-many dissemination
through mass media platforms. Designers
shall consider localize d or regional broadcasts
to accommodate local dialects, mother-tongue
requirements for early grades, and
community-specifi c hazard information.

Content shall be clear, self-contained, and
understandable without teacher facilitation or
learner interaction.

I-anguage, examples, and activities should be
culturally responsive and inclusive of diverse
learner backgrounds. Where feasible,
materials should incorporate accessibility
features such as captions, sign language
interpretauon, clear audio, or simplified
language-

Activities should not require internet
connectivity or additional materials beyond
what is commonly available at home.

Primarily used
during Hinga when
Iearners have
limited time, space,
or learning
resources.

May supplement
instruction during
HaAo or Hinog.

Not applicable
during Hinto.

Home
Learning
Support
(Cuided by
Teacher
Check-in
Guides)

Desifined as structured communication tools
focused on monitoring safety, well-being, and
acoess.

Language shall be supportive, non-evaluative,
culturally responsive, and sensitivc to learncrs
urith disabilities or specilic psychosocial needs.

Prompts should allow 0edble exPression (oral,
written, visual, or alternative formatsl and
should not always assume literacy proficiency.

Activities do not carry academic demand and
should allow flexible delivery (in-person,
phone, SMS, or digital platforms).

Prompts should be brief and suitable for
emotionally sensitive contexts.

Primarily used
during Hinga and
Hinag.

Used only for
essential
monitoring during
Hinto.

May be used for
individuals or
groups affected by
small-scale
disruptions during
Halro.
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L"rrdnt
E:parLlc.

DcyclopDclt and DG3ttn Colddcrattona PH'n ry Ut. pcr
LcarofsS

Coatlautty Lcvcl

Digital
Modules

Designed as structured, curriculum-a.ligned
learning experiences delivered through digita.l
platforms-

Content should integrate guided inslruction,
practice, and assessment, white adopting
universa-l design principles.

Multi.media and interactive elements shall be
purposeful, aligned with the lesson, and
accessible to learners with diverse abilities
(e.g., alternative text, captions, adjustable
pacing, screen-reader compatibility), and shall
not add unnecessary difliculty or distraction.

Designers shall account for variable
connectivity, device access, learner
independence, and diflering levels of digital
literacy.

Activities should allow aslrnchronous
completion where necessary.

hirnarily used
during llinay.

May be used as a
supplementary
experience durinB
HaAo.

Not applicable
during Hinga or
Hinto.

karning
Packets

Designed as flexible, low-demand collections of
short, self-contained tasks suitable for
independent or minimally supervised use.

Lant1rage and instructions shall be simpte,
clear, and adaptable for learners with varying
literacy levels.

Tasks should require minimal materials and
may include hands-on or manipulative
activities, particularly for early grade learners
or learners who benefit from tactile
engagement.

Content should reflect diverse cultural
contexts and prioritize engagement,
accessibility, artd continuity rather than full
curricular progression.

Only used during
Hinga.
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Lc.tafDt
EI crlclcc

Dcvclolruclt eld DcdtE Cotddcnlton! Hnrry Urc pcr
Lcrrairy

coltinuitt t G?cl

Home
l.earning
Support
(Guided by
Family Kit)

Designed for non-professional caregiverc using
plain, reassuring, and culturally resPonsive
Ianguage.

Content shall provide realistic, flexible
routines arrd strategies suited to limited time,
space, household resources, and diverse
family structures.

Cuidance should emphasize supporting
learning and well-being rather tl:an replicating
classroom teaching.

Instructions should guide caregivers in
observing progress in inclusive ways, providing
encouraging feedback, identifying when
additional support may be needed, and
communicating effectively with teachers.

Primarily used
during Hinag and
Hinga-

May be used during
Hayo to strengthen
home-school
partnership,
particularly for
learners
exp€riencing
localized
disruptions or those
who may benefit
from additional
structured
guidance to sustain
learning at home.

Used only for
essential guidance
during Hdnto.

Print
Modules

Desi8red as structured, curriculum-aligned
learning experiences delivered in printed
format.

Content should include clear instructions,
guided practice, and assessments that allow
independent completion without teacher
facilitation .

Materiats should incorporate inclusive design
principles, such as clean formatting, readable
font size, simple language where aPproPriate,
culturally responsive examples, and
adaptability for learners with disabilities.

Modules shall be sequential, coherent, and
suitable for learners working in home or
a.lternative learning spaces without digital
access.

Primarily used
during Hinay.

May be used as a
supplementary
experience during
Hago.

Not applicable
during Hinga or
Hinto.
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kenia3
Erperieaco

DcvGlopucEt .!d Ilcdgn Conddcrdlolr PHErf,/ U.c F:r
t crratag

CortiDuit, Lecl

Online
Slmchronous
Classes

Designed as curriculum-aligned classes
delivered through accessible vidm or audio
conferencing platliorms, enabling real-time
interaction between teachers and learners.

Content should be paced to avoid ovedoad,
and supported by clear instructions that guide
preparation and follow-up practice.

Sessions should emphasize inclusivity by
integrating visual aids, auditory explanations,
and closed captions where possible, while
maintaining low bandwidth requirements to
ensure participation across diverse contexts.

Activities should be interactive, foster a safe
and supportive environment, cncourage peer
collaboration, and reinforce key concePts that
complement independent learning.

Primarily used
during Hinagr.

May be used as a
supplementary
experience during
Hayo-

Not applicable
during Hingo or
Hinto.
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AJIIEX D.l: LEARIII|G AIIII EERVICE Cof,Ttlft,ItY PUIN II{ CAaE oF EUERCDITCY

This preparedness tool ensures that schools ond school-based learning ccnters (SBLCs) do not plan only for continuity under ideal
conditions, but are equipped to respond appropriately across all levels of anticipated and unanticipated learning disruptions.

A. Eciool caprcl9 rad llGrourca ltlvcntoty

)

)

Iadlc.tor Strtut Notcr/ RcDlrL.

Printing capacity (volume per weekl

Existing stock of print modules

Existing stock of learning packets

Existing downloadable digital resources

Emergency learning kirs available

Access to LMS or digital platforms

Access to broadcast learning (radio,/TV)

Communication channels with teachers and
parents/guardians (SMs, chat groups, etc.)
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PART II. LEARI{IIIG COITTIITUITY PL/IN

Lcvel

What LEARIIIG
EXPERIDNCE/ B
are we using?

What LEARIIIIC
RESOURCEB ere
we ready to provide
all learners?

What TEACHER
SUPPIORTS ArC
present to fullill the
learning priorities?

Ho*' will LEARIIER
AITD TEACBER
8AtrErr be monitored
and reported?

What EXTERIAL
PARTTERa (tCU,
SDO, NCOSI will be
engaged for support?

Kal

Ka2

Ka3

K84

cLc

)

)
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Lcvel

What LEARIII!|G
BXPERIEXCE/8
are we using?

What LEARllIllO
RESoURCE8 are
we ready to provide
all Iearners?

What TEACBER
ElrPPlonTs are
present to fulfill the
learning priorities?

How will LEARIIEn
AI{D TEACIIER
8AtrETY be monitored
and reported?

what EXtERllilL
PARTTERS {LGU,
SDO, NCOS) will be
engaged for supportT

KSI

xE2

KS3

I(84

cLc

)

)
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AIT EX D.2: LDAnm G AXD EERVICE COXTII{IIITY PLIUI If CAAE OF EUERCBIYCY
U{ COUtfUtrlfl.BAaED LEARI{IIG CETTERS (CBLCT)

This pleparedness tool ensures that community-based Community l"earning Centers do not plan only for continuity under ideal
conditions, but are equipped to respond appropriately across all levels of anticipated and unanticipated learning disruptions.

PART I. CAPABILITY SI'UMARY
A. AI8 Lreracr Acccs. rnd HoDG ott ProIllG

SunrErry of CBLC. ln Dl.trtct

TOTALDlrtrlct 2 Dlrtrlct 3 Ir.trlct 4Dt.trlct I

Total number of learners

o/o with reliable internet access

% with intermittcnt/limited
internct

o/. with no internet access

o/" with NO digital device

o/o with an adult who can
support learning at home

% requiring high
sup€rvi8ion/support

70 independent learners

o/n learners s/ith disabilities

IIII
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o/o with accesg to a digital device
(phone/tablet/ laptop)



B. ALg Teachcr

c. sDO

.nd Rc.dinaat

and ALS Rcrourcc Invca

RcmarhaCBrc Date

Dtltrlct 2 Dlltdct 3 Dlltrict 4Dlstrlct 1

Ilrdlc.tor

Total numb€r of ALS teachers in CBLCS

70 with persona.l teaching devices

% with reliable internet access

7o trained in onlinc/digital teaching

Yo rained in Mental Health and
Psychosocial Support/ learner check-ins

Statu! RcmarLtIndicator

P ntinS capacity {volume per week)

Existing stock of print modulcs

Existing stock of lcarning packets

Emcrgency learning kits available

Access to LMS or digital platforms

Acccss to broadcast lcarning {radio/TV)

Communication channels with teachers and learners (SMS,

chat grquPs, etc.)
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PART II. LEARNII"G COTITII'UITY PL.IIN

LGvGI

What LEA,RIII G
EXPERIEI{CE/ 8
are we LrSing:)

what LEAnIllIlO
nES()URCES are
we ready to provide
all learners?

What TEACHER
EUPPORT0 are
prescnt to fulfill the
learning prioritics?

How will LEA8.!iER
AIID TEACHDR
9AfEfa be
monitorcd and
reported?

What EXfERIAL
P RTTDRa (LCU,
SDO, NGOs) wi[ b€
engaged for
support?

CBI,,C ID:

CBLC ID:

CBLC ID:

CBLC ID:

)

)
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Levcl

What LEARMNG
EXPERIEITCE/S
are we using?

What L,EARIIMG
REEOURCEE are
we ready to provide
all learners?

What TEACHER
SIIPPORTS are
present to fulfrll the
learning priorities?

How will LEARIIER
AITD TEACHER
SAFEIY be
monitored and
reported?

What EXTERIIAL
PARTIIERS (LcU,
SDO, NGOslwill be
engaged fior
support?

CBI,C ID:

CBLC lDr

CBI,C ID:

CBLC IDI

)

)
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AI{tlEX E.l . GrrrDE FOR QrrrCB DECratOIlS Drrrurc AII ETERGETCY' CnlSIA' OR

HAZARDOUS AITUAflOT

i!()

HIXTO/ S1OP

IES

IO

HITGA/ CHECX.TX

YES

No

HtrGA/ CHECK-lX

t'Es

\()

ruYo/ corflxuE

YES

tII AY,/ EASE I,l

SAFETY FIRST:
Arc tcachers and leam.ts

physically safc?

tHEcK STABILITY AND ACCESS
Do lcarn rB hav€ r€asonable
a6?ss lo tim.. sPec., and

suP@rl lo .nAEa. in l?amlng
tfrbm hom.. lchool. onlinel'

CHECK READINESS AND
CAPACTT'Y FOR INSTRUCTION:
Cen tcachcrs dcliv.r slruclurcd

l.sson6 AIID can l"Amcra
reaaonablv complcr. lcaming
tasks $,ft6out Gclins unduly

CHECK LEVEL OF DISRUFTION:
l. rh. drsruotron mmor and

lemrroran. allo\rdnE lcsrnrnA to
onr;uc v;th somc modlfi(alions

and adjuslmrnt!1)
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ATIIIEX E.2 . LEARIITG EXPERIETCE PER LEARXITG COTTIITUTTT LEVEL

The tablc below is provided as a guide for developcrs of thc L€a-rning and Servic€ continuity
Plan. Based on Section 5.B of the tulicg Guidclites on Leambtg Contiauity in Emergencies, the

table may help schools and Crcs selctt learning experienccs that are most appropriate per

level of l,earning Continuit].

To read the tablc below:.

l/ Bcrt lcarning experiencr to apply for the specific L€arning Continuity tevel

I Agpltcablo or can bc used during the specific t arning Continuity lcvel.

X C.!!ot be used for tlle sp€cific LrarninB Continuity level.

LEARIYIXG EPERIETCE BITAY

Digital Modules a x x

Online Synchronous Class x x

ttint Modules x X

Broadcast Materials X

karning Packets x x

Home L:arning Support using
Check-in Guides

Home karning Support usin8
Family Kit
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AIt Ex E.3: LEAR tIlIG FROII THE EUERGEI{CY, CRIaIS, OR HAZA.RIX)US SITUATIOII

The table below will serve as a templale for the incident manaSement report. Following an

cmergency or crisis, it is meant to help schools arrd Ct,cs document wbat happened, reflect on

what was done, and identiry lessons for learning continuity in case of futuie emcrgencics or

crises.

Teaching personnel are encouraged to answer clllaboratvely, drawing ftom shared experiences

during the event of an emcrgency, crisis, or hazard.

ColuE! t: ErcEt of EmatlSlcr' Cttlit, or Ert td

ln this column, briefly describe the expcrienccd emergcncy, crisis, or hazard. It may includc

rhe ll) typ€ of emergency-, (2) duration of tie disruption, (3) the main effects on learners,

teachers, facilitics, or access to tearninS, and l4l a.ny rcsulting significant constraints such as,

but not limited to, evacuation, connectivity lo3s, or damaged materials.

ColuEu 2: Actloa Talca

Write here the key actions taken in response to the event, specifically the learning continuitj"
interventions 6pplied. lt may include the ll) learning continuity level applied - HAYO, HINAY'

HINGA, or HINTO, (2) lcaroing experiences used, {3} adjustEents to teachinS, pacing,

assessments, or schedules, (4) actions taken to support learner and teacher safety and

well-being, and {5) coordination made with parents/guardians, LCUS, SDOS, or external
partners if applicable.

ColuE[ 3: L.rtolDg for Futut Actlo!!

As a reflcction on the events of emergency and actions talen to manage it:

1. tndividually rate the action taken as either:

a. Appropriate and Context-Responsivc

b. Generally Appropriate but Needing Improvement

c. Misaligned or Reguiring Significant Improvement

2. Consolidate the ratittgs - explain why the rsting was chosen.

3. ExpLair what workcd well, what could be improved, and/or what carl be done differentl.y

in future emcrgencies.

Every term, schools are expected to collate all written reports and submit them to the SDO,

which will be sent to the Central Omce as part of monitoring and evaluation.

lnformation documented in this report shall not be used for punitive or disciplinary purposes.

Rathcr, thc data generated through this reporting process shall support informed,

cvidcnce-based decision-making at all l.vels of the Department, enabling the provision of
timely, appropriate, ald meaningful support to schools and learners arxd strengthening

system wide preparedness for future disruptions.
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EVENT OT EUERGEI{CT,
CRISIA, OR IIAZARD

What hopryned during this
efiiergenc!, cri.sis, or hazard?

ACTIOX TAIGI{

To dddress the event, what
did we do to ensure leaming

continuiA?

I,EAR'TIXG TOR TUTURE
Acfrof,s

How utould ue rate the octiDn
taken? Wwt can uE do in the

future?
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